Management

50+20 Management Education for the World:
PART 2: Understanding the Core of the Vision

By Katrin Muff, Thomas Dyllick, Mark Drewell, John North, Paul Shrivastava ¢ Jonas Haertle

This article continues from Part I (in the last issue of The
European Business Review) and provides insights into two
critical domains of the 50+20 vision: a) the perspectives of
stakeholders of management education (students, alumni,
civil society, the business community, NGOs, and manage-
ment scholars and administrators), and b) the collaboratory
as the essence of the 50+20 vision.

n collaboration with the youth organisation Challenge:

Future!, we asked 1091 students from the age of 18 to 32

years from 79 countries: “Which group of people is most
responsible for not acting on time, even though humanity is
approaching an ecological catastrophe?” On a scale from 1
(not responsible) to 6 (responsible) the students were asked to
rate the different groups.

Today’s youth considers “us as human beings” and “politi-
cal leaders” as by far the most responsible (51 percent and 43
percent respectively), followed by “international organisations”
(31 percent), “business” and “the educational system in general”

Who and What is 50+20?

The environmental, social and economic state of the world de-
mands deep change in many domains. 50+20 offers a vision of how
management education can contribute to a world worth living in.
At its core, the vision creates a collaboratory space for stakehold-
ers to resolve transdisciplinary issues. To achieve this, business and
management schools must educate and develop globally respon-
sible leaders, enable business organisations to serve the common
good and engage in the transformation of business and the econ-
omy. 50+20 is a collaborative initiative between the Globally Re-
sponsible Leadership Initiative (GRLI), the World Business School
Council for Sustainable Business (WBSCSB) and Principles for Re-
sponsible Management Education (PRME), reflecting the concerns
of students, parents, entrepreneurs, and scholars world-wide.

To date, business and management education efforts at large func-
tion in line with an agenda that was set during the 1950s by the
Carnegie and Ford Foundation reports.

Over 50 years have therefore passed since the agenda for manage-
ment education has been set. The RIO+20 United Nations Con-
ference on Sustainable Development (June 2012) marks the 20™
anniversary of the 1992 Rio Earth summit: 20 years have passed
since governments were urged to rethink economic development
and find ways to halt the destruction of irreplaceable natural re-
sources. It is at this juncture in history where the 50+20 project
takes action to reset the management education agenda for the
coming 20 years.

For a comprehensive list of resources, references, information, and
news, please visit the website at: www.50plus20.org.

are considered somewhat responsible (24 and 22 percent). It
was noteworthy to find to what degree our current youth con-
siders itself co-responsible (“we as human beings”), while they
attribute only a small responsibility to “business schools” and
“the financial markets” (15 percent and 16 percent respectively).

To understand what other members of the community have
to say about the future of management education, we conducted
a global survey and collected 145 responses from 37 countries
(see box on next page).

The responses gathered from our community suggest a fun-
damental shift in priorities and a swiftly growing awareness
of the broader issues that affect us globally. In our visioning
work we incorporated these responses into the larger societal
context and derived a vision that suggests three revised roles
for management education. We embrace the example set by
the youth and suggest that management education should
assume a sense of co-responsibility in shaping tomorrow’s
world. Management education is very well positioned to play
a vital role in addressing the concerns outlined above.

The collaboratory — the essence of the vision

The philosophy of the collaboratory involves a circular
space that is open to concerned stakeholders for any given
issue. Action learning and research join forces in collabora-
tory — where students, educators and researchers work with
members of all facets of society to address current dilemmas.
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Excerpt from the 50+20 global survey

Insights are grouped into three areas:

a) Understanding priorities, measures of success
and future focus of business schools
The majority of respondents want business schools to focus on
developing future leaders who drive global problem solving with
all stakeholders, rather than simply training skilled professionals for
business. A surprisingly high number of respondents urge business
schools to focus on the bottom 4 billion of the pyramid (developing
and emerging countries), a perspective that is largely ignored today.
Entrepreneurs, SMEs (small & medium-sized enterprises), organisa-
tions of all types (NGOs, start-ups, MNCs, SMEs, not-for-profit, gov-
emment organisations) and individual students are listed as other
top stakeholder groups requiring the attention of business schools.
When asked how the success of business schools should be
measured, we noted that a graduate salary increase and school
rankings are considered largely irrelevant, whilst research is not
selected as a measure at all. By contrast, respondents measure
the success of a business school solely by the competencies, abili-
ties and skills of graduates, namely: the ability to adopt different
perspectives and understand the larger picture, holistic decision-
making skills, including societal and environmental factors, entre-
preneurial skills and leadership skills. While the challenge remains
to effectively measure these competencies, we may still wonder
why these factors are mostly absent from current business school
ratings and rankings.

b) Understanding educational priorities of

the future

Developing leadership skills ranks as the clear priority when consid-
ering future educational priorities. For young students, leadership
skills are defined as ethics, values and developing the person, while
professionals and executives prefer responsible, sustainable and
ethical behavior. Executives are further expected to understand
the larger context of business, societal and environmental issues.
Leadership competences that are perceived to require most at-
tention include deeply engrained ethics and responsible behavior,
critical reasoning and holistic decision-making, as well as possessing
reflective skills.

When asked how such leaders can be developed, respondents
favored state-of-the-art pedagogical approaches, including experi-
mental learning situations for personal leadership skills, hands-on
leaming situations, embodied and experimental leaming, values-
based learning and co-creating the curricula with students.

c) Understanding research priorities of the
future

Respondents’ answers also indicate new priorities for manage-
ment research, such as resolving societal and global issues, inter-
disciplinary issues in business and transdisciplinary issues of busi-
ness and other sectors. Our respondents placed particular empha-
sis on how business should be responsible and sustainable, how to
develop globally responsible leaders, the role of business and its
responsibility towards consumers, society and the planet, as well
as new measures for economic, social and environmental effective-
ness of business.

We further found a clear consensus that future research should
be conducted in an interdisciplinary way, as action research and
in a transdisciplinary manner, addressing larger issues with input
from non-business fields. Stakeholder respondents overwhelmingly
expressed that research objectives should address emerging future
issues rather than studying current and past phenomena. Respon-
dents further believe that management research should be con-
ducted for business practitioners and various societal stakeholders
rather than for an academic peer audience.

The collaboratory is a key feature of the 50+20 vision, a new
philosophy in promoting management education for the world
— as seen in the context of the three roles and corresponding
enablers discussed previously.

The collaboratory represents an open-source metaspace: a
facilitated platform based on open space and consciousness
building technologies. Once understood, a collaboratory can
be established anywhere, virtual or real, within companies,
communities — or within a management school. Its primary
strengths lie in enabling issue-centered learning, conducting
research for a sustainable world, and providing open access
between academia and practice. The collaboratory also offers
a powerful alternative for public debate and problem solving,
inclusive of views from business and management faculty, cit-
izens, politicians, entrepreneurs, people from various cultures
and religions, the young and the old. Everybody must have a
voice, hence the need for a transdisciplinary approach.

A collaboratory is conducted without formal separation
between knowledge production and knowledge transfer, while
focusing on visceral real-life issues and providing solutions
that are driven by issues, not theory. Participants in a collab-
oratory employ problem-solving tools and processes that are
iterative and emergent. Proposed solutions are directly tested,
contested and modified while supporting both knowledge pro-
duction and diffusion, which occur in parallel.

The co-creation of meaning
Of course, the idea of open and equal collaboration is nothing
new. Sometimes it works, sometimes not. One may easily
mistake the philosophy of the collaboratory as a free-for-all
gathering of affable individuals who automatically become
friends and miraculously agree on credible resolutions without
encountering any significant obstacles. We know all too well
that without the proper systemic approach a gathering of this
kind may disintegrate following (for example) a prolonged
argument over the minutiae of an issue under discussion.
Skilled facilitation and a robust methodology are therefore
required to address the complexities of vested interests, group
dynamics, and problem resolution. To us, the collaboratory is a
living experiment whereby we co-create its meaning, its power
and strength, during each session held around the world.
Paradigm-shifting innovations do not usually occur in well-
established institutions, but tend to emerge amongst the outli-
ers: the smaller, hidden and often ignored pockets of creativity
that are also part of the colourful landscape of management
education. We refer to these innovative initiatives as emerging
benchmarks: an initial set of examples related to the three pro-
posed roles of responsible leadership. Collecting emerging
benchmarks runs parallel to the 50+20 vision development,
and will continue as the initiative grows.

The evolution of the collaboratory concept
The term collaboratory was first introduced in the late 1980s? to
address problems of geographic separation in large research
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projects related to travel time and cost,
difficulties in keeping contact with other
scientists, control of experimental appa-
ratus, distribution of information, and
the large number of participants. In their
first decade of use, collaboratories were
seen as complex and expensive infor-
mation and communication technol-
ogy (ICT) solutions supporting 15 to 200
users per project, with budgets ranging
from 0.5 to 10 million USD.* At that
time, collaboratories were designed from
an ICT perspective to serve the interests
of the scientific community with tool-
oriented computing requirements, creat-
ing an environment that enabled systems
design and participation in collaborative
science and experiments.

to areas beyond scientific research and
the national context. The wide accep-
tance of collaborative technologies in
many parts of the world opens prom-
ising opportunities for international
cooperation in critical areas where soci-
etal stakeholders are unable to work out
solutions in isolation, providing a plat-
form for large multidisciplinary teams to
work on complex global challenges.
The emergence of open-source tech-
nology transformed the collaboratory
into its next evolution. The term open-
source was adopted by a group of people
in the free software movement in Palo
Alto in 1998 in reaction to the source
code release of the Netscape Navigator
browser. Beyond providing a pragmatic

We propose another paradigm shift, moving the collabora-
tory beyond the ICT framework to a methodology of collab-
oration beyond the data-centric approaches and towards an
issue-centered approach that is transdisciplinary in nature.

The introduction of a user-centered
approach provided a first evolution-
ary step in the design philosophy of the
collaboratory, allowing rapid prototyp-
ing and development circles. Over the
past decade the concept of the collabo-
ratory expanded beyond that of an elab-
orate ICT solution, evolving into a “new
networked organisational form that also
includes social processes, collaboration
techniques, formal and informal com-
munication, and agreement on norms,
principles, values, and rules”.* The col-
laboratory shifted from being a fool-cen-
tric to a data-centric approach, enabling
data sharing beyond a common reposi-
tory for storing and retrieving shared data
sets.” These developments have led to the
evolution of the collaboratory towards a
globally distributed knowledge network
that produces intangible goods and ser-
vices capable of being both developed
and distributed around the world using
traditional ICT networks.

Initially, the collaboratory was used
in scientific research projects with vari-
able degrees of success. In recent years,
collaboratory models have been applied

methodology for free distribution and
access to an end product’s design and
implementation details, open-source
represents a paradigm shift in the phi-
losophy of collaboration. The collabo-
ratory has proven to be a viable solution
for the creation of a virtual organisa-
tion. Increasingly, however, there is a
need to expand this virtual space into
the real world. We propose another par-
adigm shift, moving the collaboratory
beyond its existing ICT framework to a
methodology of collaboration beyond
the fool- and data-centric approaches, and
towards an issue-centered approach that is
transdisciplinary in nature.

Holding a space

Translating the concept of the collabo-
ratory from the virtual space into a real
environment demands a number of sig-
nificant adjustments, leading us to yet
another evolution. While the virtual col-
laboratory could count on ICT solutions
to create and maintain an environment
of collaboration, real-life interactions
require facilitation experts to create
and hold a space for members of the

community, jointly developing trans-
disciplinary solutions around issues of
concern. The ability to hold a space is
central to the vision of management
education.

The technology involved with
holding a space implies the ability to
create and maintain a powerful and
safe learning platform. Such a space
invites the whole person (mind, heart,
soul and hands) into a place where the
potential of a situation is fully realised.
Holding a space is deeply grounded in
our human heritage, and is still consid-
ered an important duty of the elders
amongst many indigenous peoples. In
Western society, good coaches fulfill a
similar role, including the ability to be
present in the moment, listening with
all senses, being attuned to the invisi-
ble potential about to be expressed. As
a result, what needs to happen, will
happen. Facilitation and coaching
experts understand the specific chal-
lenges involved in setting up an envi-
ronment in which a great number of
people can meet to discuss solutions
that none of them could develop indi-
vidually. Coaching and facilitation solu-
tions already exist to create and hold
such spaces, but are nevertheless dis-
tinctly different in a felt sense from the
ICT-driven virtual collaboratories we
have seen over the past two decades.

The evolution from the virtual col-
laboratory bears its own challenges and
opportunities. In the co-creative process
of the 50+20 vision, we learned to appre-
ciate the power of the collaboratory both
in real-life retreats as well as interactions
between our gatherings. We propose that
the next evolutionary step of the collab-
oratory will include both the broader
community of researchers engaged in
collaboratories around the world, as well
as stakeholders in management educa-
tion who seek to transform themselves
by providing responsible leadership.

In our new definition, a collaboratory
is an inclusive learning environment where
action learning and action research meet.
It involves the active collaboration of
a diversified group of participants that
bring in different perspectives on a given
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In our new definition, a collaboratory is an inclusive learning environment where action
learning and action research meet. It involves the active collaboration of a diversified group
of participants that bring in different perspectives on a given issue or topic.
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Figure |: Participants in a collaboratory (Source: Fernando D'Alessio)

issue or topic. In such a space, learning and research is organ-
ised around issues rather than disciplines or theory. Such
issues include: hunger, energy, water, climate change, migra-
tion, democracy, capitalism, terrorism, disease, the finan-
cial crisis, transformation of economic systems and educa-
tional reform amongst other similarly pressing matters. These
issues are usually complex, messy and challenging to resolve,
demanding creative, systemic and divergent approaches. The
collaboratory’s primary aim is to foster collective creativity.
The collaboratory is a place where people can think, work,
learn together, and invent their respective futures. Its facilita-
tors are highly experienced coaches who act as lead learners
and guardians of the collaboratory space. They see themselves
as transient gatekeepers of a world in need of new solutions.
Subject experts are responsible for providing relevant knowl-
edge and contributing it to the discussion in a relevant and per-
tinent matter. Students will continue to acquire subject knowl-
edge outside the collaboratories — both through traditional
and developing channels (such as online or blended learning).
As such, the faculty is challenged to develop their capac-
ities as facilitators and coaches in order to effectively guide
these collaborative learning and research processes. To do this,
they must step back from their role as experts and rather serve
as facilitators in an open, participative and creative process.
Faculty training and development needs to include not only

a broad understanding of global issues, but also the develop-
ment of facilitation and coaching skills.

The circular space of the collaboratory can become the pre-
ferred meeting place for citizens to jointly question, discuss
and construct new ideas and approaches to resolve environ-
mental, societal and economic challenges on both a regional
and global level. Collaboratories should always reflect a rich
combination of stakeholders: coaches, business and manage-
ment faculty, citizens, politicians, entrepreneurs, people from
different regions and cultures, youth and elders. Together they
assemble differences in perspective, expertise and personal
backgrounds, thereby adding a vital creative edge to every
encounter, negotiation or problem-solving session.

‘We envision that the collaboratory of the future will contain
a number of attributes and approaches. Most importantly, the
collaboratory will be centred on real-life challenges, providing
solutions that are problem driven, not theory driven. Problem
definitions will be systematically created and assessed by
professors, experts, students, researchers and practitioners,
taking into account environmental dynamics, social dynam-
ics, political dynamics, anthropology and systems dynam-
ics. Addressing complex global problems requires a transdis-
ciplinary and systemic approach, employing individuals with
variable perspectives in order to understand and resolve an
issue. Members of a collaboratory will employ problem-solv-
ing processes that are iterative and emergent, without formal
separation between the production and transfer of knowledge.
Finally, proposed solutions must be directly tested, contested
and modified while supporting both knowledge production
and diffusion, which occur parallel to one another.

As such, a collaboratory becomes a powerful tool to hold a
space for future-relevant learning and research. Research will
support the resolution of global issues by embracing action
research as a standard approach, as well as employing various
future-oriented methodologies. Subject experts, including pro-
fessors from various disciplines serve as knowledge curators,
selecting which types of information and input are appro-
priate to help uncover new solutions. Educators meanwhile
ensure that students are able to integrate the experience in
the collaboratory through effective facilitation and coaching
methodologies, including self-reflection, creativity, systemic

The faculty is challenged to develop their
capacities as facilitators and coaches in
order to effectively guide these collabora-
tive learning and research processes.
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and critical thinking. As a result, a collaboratory is a place
where action learning and action research join forces, where
students and researchers work with all facets of society that
are related to the issue under examination. The collaboratory
is the key feature of our vision, a distinguishing factor in pro-
moting management education for the world. £33

Extracts from chapter 5 of the book “Management education for the
world: A vision for business schools serving people and planet”, pub-
lished by Edward Elgar, Cheltenham, UK. in June 2013. Reprinted
with the permission of the publisher.

B Management Education for the World speaks
to everybody concerned or passionate
about the future of management educa-
tion. It presents a vision for the transforma-
tion of management education in service
of the common good. And it explains how
such a vision can be implemented in prac-

tice. For more information please visit:
== www. 50plus20.o0rg / book
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