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1. Hot Topics: Educational Myths and Sustainability Education

(e.g., De Bruyckere et al., 2020; Lilienfeld et al., 2010; Siegel, 2024) (e.g., Jones et al., 2010; Sterling, 2012; UNESCO, 2017)



What Are Myths in and About Sustainability Education?

Educational Myths 
= „beliefs [about teaching and learning phenomena] that are held contrary 
to known evidence“ (Taylor & Kowalski, 2004, 15; Insertion St.S.) 

Key Characteristics:
• Common and enduring beliefs
• Reasonable at first glance
• Not scientifically sound (e.g., Lilienfeld et al., 2010; Steins et al., 2021)

Sustainability Education
= a certain kind of education that ‘aims to foster competencies, which 
include attitudes, skills, and knowledge, among learners so that they can 
think integratively and responsibly and act for the benefit of our environment, 

society, and economy’ (Siegel & Dilger, 2023, translation)





From insight to impact.

Methods



Method: Reflexive Autoethnography

• “is an approach to research and writing that seeks to describe and 
systematically analyze (graphy) personal experience (auto) in order to 
understand cultural experience (ethno)” (Ellis et al., 2010, Para 1; Highlights St.S.)

• Reflexive Autoethnography documents ways a researcher changes because of 
doing research (Ellis et al., 2010) – sometimes presented in the form of "confessional 
tales" (van Maanen, 1988; Anteliz et al., 2023)

‒ Reflective journal since ~May 2022 with ~1050 notes (textual but also multimedia 
data (Chang et al., 2008, p. 72) related to MYTHSE using the “tool for thought” 
(Siegel & Lohner, 2024) obsidian.md for data collection, and organization

‒ Education Myth Refutation Canvas (Siegel, 2024) for identifying, understanding, 
and debunking specific MYTHSE

https://obsidian.md/
https://miro.com/app/board/uXjVMu7CgiQ=/


Brookfield (2017); Interactive Infografic (Siegel & Bühler, 2023): 
https://app.lumi.education/content/6499b5e8189f7999ba9f3c5b

https://app.lumi.education/content/6499b5e8189f7999ba9f3c5b
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Results



Three Selected (Potential) MYTHSE

‘The higher 
educated people 
are, the more they 
think and act 
sustainably’

‘Sustainability 
education is mere 
environmental 
education’

‘Sustainability is 
just another issue 
to be added to an 
overcrowded 
curriculum‘



Questionable Belief: ‘The Higher Educated People 
are, the More They Think and Act Sustainably‘
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(e.g., Orr, 1994; Kahneman, 2011; Scriven & Paul, 1987) 



Questionable Belief: ‘Sustainability Education is Mere 
Environmental Education’

(e.g., Douglas et al., 2022; Wals, 2012; Buriti, 2019) 



Questionable Belief: ‘Sustainability is Just Another 
Issue to be Added to an Overcrowded Curriculum’

(e.g., Sterling, 2012; Vare & Scott, 2007; Mathie & Wals, 2022) 



(Siegel, 2024 based on Biggs, 2014; Brahm et 
al., 2016; Comenius, 1657/2022) 
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‘The higher educated people 
are, the more they think and 
act sustainably’

‘Sustainability education is 
mere environmental 
education’

‘Sustainability is just another 
issue to be added to an 
overcrowded curriculum‘

‘Direct Instruction is inferior 
to active and experience-
based methods in 
sustainability education‘

‘Sustainability Education is about 
teaching someone sustainable, i.e., 
“the right” values, attitudes, 
knowledge, and behavior’
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Discussion: Strengths, Limitations, and Future Research

Strengths
• Strong connex of educational research and practice (‚oscillation‘) and openly subjective voice (Reinmann & 

Schmohl, 2016)
• Findings are based on multiple evidences aka lenses (Brookfield, 2017) / reflexivity (Nagel, 1986)
• Evidence-informed and structured approach to identifying, analyzing, debunking MYTHSE (e.g., refutation 

canvas; Siegel, 2024)

Limitations
• ‘Autoethnography is both process and product’ (Ellis at al., 2010, para. 1): Findings are based on subjective and 

selective collection of critical incidents / documents (Adams et al., 2020)
• Depended on metacognition, memory

Future Research
• MYTHSE: Mapping a Complex, Evolving, and Undertheorized Field - A Scoping Review (preregistered study, in 

progress)
• Exploring Experts’ Perspectives on the Field and Phenomenon of MYTHSE: A Problem-centered, Podcast-

based Interview Study (preregisterd study, in progress)



Unsplash; Andre Mouton
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For More Information Visit: Evidence-informed Sustainability 
Education (EvSusEd)

https://evsused.hypotheses.org /

https://evsused.hypotheses.org/
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